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STAGE ONE - BACKGROUND:
Going into this project, as someone who went through the education system in the United

States (in the state with the highest ranked education system), my initial perspective was that of

an overachieving student in school’s with very little diversity until grade 9 and even then I’m

aware I was only surrounded by like-minded students; that is very much not the atmosphere of

the secondary school I was placed at for this field experience.

In this current field placement, I am at LaSalle Community Comprehensive High School

(LCCHS) for Secondary 1 to Secondary 5 students. Cycle 1 English Language Arts (ELA)

teacher and we have four classes we see everyday: two International Baccalaureate (IB) groups,

and two regular groups.

The group of students that I will be focusing on is a grade 7 regular class of 22 students;

because this class in particular is full of so many students who needed help, I chose to engage

with the group as a whole rather than single out a single student. Out of these students, when

going through Individualized Education Plans (IEPs) and resources at the beginning of the year,

there were only three which were not coded or held some corresponding notes towards behavior,

modifications, or adaptations. Almost all of the students come from the community surrounding

the school, and more than half have been flagged as families with a history of truancy or families

which are uncommunicative. While the surrounding community is very tight knit, there is a lot

of variation in economic status between students, and the resources they have available at home.

Because this class is entirely students who need extra assistance, there will be examples provided

from several different students at different points in the semester.

The most important deciding factor in my focus towards these students is the fact that

50% of this group of students failed the first term of their first year in high school. A lot of the

failures are majorly due to not doing the work, not handing in assignments, or the fact that their



literacy skills are extremely below where they ideally should be. These students were in grades 3

and 4 during the pandemic, which is a major reason as to why they are now severely behind in

several skills, working alongside the fact many of the students don’t have support or resources at

home to help them, refuse help at school, or were not given the tools before this point to be able

to achieve as much as they could. All of these factors accumulated to us testing the literacy skills

of these students and finding out they are at a grade 2 level.

After discovering how far behind the students are in their literacy skills, my Cooperating

Teacher (CT) and the grade 7 ELA department began working to figure out how we can assist

these students to get them to a better point to then succeed for the rest of the year and onward.

Alongside their literacy, we’re working to tackle their immense lack of motivation and

engagement, which I have seen through their reluctance to participate in class or do the work

given during class periods. Each of these is an important point to keep in mind when trying to

best help these students, and focusing on one at a time is the way we determined would be most

effective in the long run.

STAGE TWO - STUDENT PROFILE:

These students make up one of our chattier classes, always talking to someone next to

them or giggling with someone across the room, often not paying attention to what is being

taught. Their lack of attention then leads to repeatedly explaining directions or answering the

same question several times. Aside from that, there are a few students who don’t pay attention

because they are not capable of following along with the concepts because they are at such a low

level, literacy wise.



This class is also our group that seems the most disengaged in several ways. There are

some students who are taking care of younger siblings and so therefore have so much going on

they can’t focus on anything else, some with parents who seem to not care (to the point where I

caught a student actively vaping in class and she then tried to pretend she didn’t do anything), or

students who “want to be an influencer so they don’t need to be able to read.” They offer just

about every excuse to avoid doing their work, and several of them have expressed that they do

not care whether they receive a passing grade or if they fail a term. More than anything, the

school provides an innumerable amount of free resources, which we either require the students to

use or constantly remind them of the availability, and they refuse to even consider it. While some

circumstances are beyond their control, a large percentage of the class chooses not to try and that

is something I’ve never encountered before during my last two field experiences.

One of the first assignments we had the students do was reading a short story together

aloud as a class, “The Escape”, and they then had to write an alternative ending to the story. First

they had to write a copy in their copybooks, and then they were to type it up, adding to it if they

wanted and overall making it better with spell check and Grammarly. This gave us a baseline for

students' writing capabilities as well as creative capabilities.

Typed up story example 1:



Typed up story example 2:
There was no escape…BOOM a loud explosion the wall had collapsed. On

The other side was nick gold. Nick was a world wide thief who eluded capture for years.
Boris son hop on! As boris hopped on the loud helicopter he said about time

dad. Later as
They arrived at the huge mansion and Nick said son im sorry. Nick

punched boris and took out a chip with video footage. Now i know where
the treasure is. As Boris woke up Nick said come on you can tell me where
it is. No you are a thief i'll never tell you. As boris tried to move he released

he was tied up with a long rope no boris screamed. Nick killed boris no one knows how no one
even knows he's dead.

While some of the students were able to get fairly creative with their endings, there were

several students, as shown through the typed example, who just recounted the story without

actually coming up with an alternative ending as they were told to do so. The students had

several days to work on their original first copies and the instructions were repeated several

times throughout our time with the chromebooks, and yet they were still incapable of following

directions.

As we continued with short stories, even going through a lesson on all of the elements of

a story, the students then had to fill out a very detailed outline to create their own story either on



their own or with a partner. Several of the students struggled with even just completing the

outline, either not understanding it or simply not trying (examples provided below). When it

came to their actual short stories, there was also a huge lack of understanding of what they were

expected to do, even after getting an entire example story to follow. They had to have a

minimum of five paragraphs if working alone, eight if they were in partners, and several did not

meet even that requirement; more than anything though, their stories were extremely weak in

their writing abilities or even just coming up with a creative idea (examples provided below).

These assignments, as well as a couple in class activities, gave us a baseline as to what to

expect with these students. From there, we were able to determine that we had to take action to

ensure the success of these students for the rest of the year and their high school careers.

STAGE THREE - UPDATES/STRATEGIES TRIED TO DATE:

As the first term for these students continued, we quickly found them struggling more

and more, which eventually led to my CT reaching out to someone from the school board in

September to come and administer a test to all three regular grade 7 classes. The test consisted of

five questions, each aiming to analyze different types of thinking and ways of approaching a text

(the test booklet and questions are provided below). After having all students take them, the

grade 7 teachers as well as the consultant from the board got together with two of the resource

teachers as well to grade the tests to start deciding what we will do with the data gathered.

Between all of the classes, there were a multitude of students who gave up halfway

through the exam, either because they did not understand the material and therefore were

incapable of completing it, or they actively chose to stop participating. Looking at the examples



from this class, the students were not able to think for themselves when it came to the task at

hand and needed to be guided through the whole thing; this is something I have noticed for

almost all students across our classes. This group of students also demonstrated their lack of

comprehensive abilities through their answers, shown in their physical responses and the overall

results graphed below. My CT and someone from the board had done this same exam five years

prior, and at that time there were at least about three blue points, indicating the highest score, for

each question, and almost none that were unanswered; the change in results demonstrates how

drastic the decline is in these students.

After seeing these results, we worked towards trying to figure out ways we could help the

students, and through a recommendation from another teacher at the school, my CT put all of our

groups through a pretest on ReadTheory, a website which analyzes the reading level of each

individual student and curates individualized readings and questions for them to answer and

continue based off their level. After about three days of having the students solely doing

ReadTheory in class, this group specifically came to these results:



(When looking at this information, the top row holds the class average reading level, and the
lower pie charts show the capabilities the students hold towards the readings and corresponding

questions they’ve actually completed.)
While all of our grade 7 classes had an average reading level below what they

theoretically should be at, this class was the lowest out of all of them with grade 2 literacy skills.

There is a combination of factors which compound to this extreme result: the pandemic, the fact

these are iPad kids, and the impact social media has had. This generation of students were put in

front of iPads to entertain them rather than parents actually talking to them and helping them

learn necessary skills, and then the students got thrust into a world of social media showing

unrealistic expectations. However they have reached this point though, the end result is the same,

and it’s startling; this meant that once we had these groups of data put together, it formed the

opportunity for us to come up with a plan as to how we can best help these students.

Our first course of action was coming together once again with the board consultant,

grade 7 ELA teachers, resource, and one of the VPs, and as one we determined that the two most



important areas to begin tackling are pre-reading strategies and summarization skills. Both of

these topics were parts of the practices the students had been doing, and majorly struggling with,

so it made sense to start small and with very concentrated goals to make sure a reasonable result

was actually attainable. With regards to building pre-reading strategies, the final option chosen

was to bring in KWL charts for the students to use before going into lessons, readings, or other

new topics.

This chart encourages the students to begin thinking about the topic before even being introduced

to it, as well as going back to it after so they can actively think about what they learned. It also

allows us to see what they are understanding and how, so we can move forward with strategies

that benefit the greatest number of students. The first lesson we used these with was for

figurative language devices; we were unable to get rid of the response exam in the winter, so to

build their skills for that, I created booklets to go along with the lesson. The booklets themselves

were another strategy to best help the students retain information as they are color coded,

something they fill out as we go through the lesson, and a tool they can refer to later on

throughout the year.



Going hand in hand with all of these new strategies we have been introducing and

continue planning to integrate, LCCHS itself has an immense amount of resources, especially for

Cycle 1 students, and throughout the first term they take into account grades, behavioral notes,

student/parental requests, and teacher recommendations to decide which students would benefit

from an extra Resource block in their schedule. Starting this next term, students chosen will now

have a couple of times throughout our 6 day cycle where they go to Resource and work with the

teachers on specific classes and topics they are struggling with, to further provide help as needed.

Alongside these new strategies and available tools, something my CT has already been

doing and aims to now implement into practice with other teachers to help with organization is

binder checks. While this doesn’t directly affect what they are learning, something we all agreed

on when coming up with topic specific strategies, is that several of the kids don’t properly utilize

their binders and folders, or simply don’t bring any materials to class. While it is certainly

helpful for at least one teacher to regularly check in on them to work towards keeping them

organized, making it something across the disciplines that each teacher works towards putting an

emphasis on will ultimately help in the long run as it is another standardized tool the students can

begin using.

Referring back to helping the students with their summarization skills, while we have not

done this with the students yet, an activity given to us by the board consultant was one titled

“Clone an Author”. The lesson incorporates a video, a story, and tactile activity for the students

to work on, using the different ways students can learn and retain information to best help them

understand what exactly it means to summarize, as well as give them the opportunity to practice

it. As we go further into showing the students how to craft a response for their exam, we will do

this activity to ensure understanding and capabilities.



Since some of these are just beginning to be used with the students, or haven’t even been

attempted yet, there is not much with regards to how it has actively helped yet for these students.

Again, the first term of grade 7 ELA is a lot of review and getting an idea of where the students

are at; now that we are at the beginning of the second term, more tools and resources will begin

to be put into effect and I plan to regularly check in with my CT to see how the progress is going

since I will not be able to witness it myself.

STAGE FOUR - CONCLUSIONS & RECOMMENDATIONS:

Going through the process of testing the students, accumulating data, and coming up with

a plan to then begin integrating it is something I am extremely grateful to have been a part of. As

someone whose entire education was built around a system geared solely to teach towards the

multimillion dollar standardized testing industry of the USA, being a part of something where we

are actively trying to help the students with the sole purpose of furthering their skills and

education is exactly why I got into this field.

From the beginning of the year, the students were extremely disinterested and lacking in

the most basic skills that they should have by this point; while I haven’t gotten the chance to see

exactly how they’ve improved in such a short amount of time, I do feel that they have at least

begun to understand that my CT and I are actively trying to help them.

Looking to the future of these students, implementing that standardized organization

across the entire grade of teachers is something I think my CT will accomplish and will be

extremely beneficial. Along with that, I think creating some spaces in the classrooms for some of

the students to leave their materials there and always have a spot to get it from and return it to

could be a great transition point for them, as that is what they were used to in elementary school.



I also think that setting certain goals with the kids at the beginning of each unit could be

helpful. As we have them fill out the KWL charts beforehand, at the end of the first lesson, as a

class the students can put together a list of goals for what they want to learn by the end. If we

keep that list up on the board and have that motivator throughout the unit, I’m confident this

class will feel inclined to participate a bit more.

My last recommendation would be to start enforcing some sort of disciplinary action for

the students that do not come to mandatory tutoring during lunch. Before the end of the first

semester, my CT sent out warning letters to those close to failing that they were to come to

tutorials during our two supervisions in the library throughout the week, and several still are not

attending. All of the students would immensely benefit from going and receiving extra help, and

making sure they understand that and holding them accountable is the only way that will change.

While I only have two more weeks with the students, I aim to at least start working more

with some of the strategies we developed and talking with my CT to see what other things she

recommends. As I stated before I also plan to check in throughout the rest of the year to see how

the students are doing, hopefully even stopping in and seeing them in person at least once. This

was my first time starting a year with students and really getting to know them and build bonds

with them, so rather than be another adult in their lives which just disappears or lets them down,

I hope they can see that I care and I get the chance to see them again before the end of the school

year.



Short Story Outline:





Short Story Outline Examples



Short Story Example Given

Spooky Short Story Example

Exposition:
Every day someone would pass by the house. The children would run by, the

adults would cross to the other side of the street, even visitors could feel that something
was off and chose to drive down a different street. But every year, without fail, there was
always one brave soul who decided to try and get onto the property and in the house.
For years most people didn’t even make it past the front gate, or if they did they didn’t
make it as far as the house itself. Mars decided they would be different. This time,
finally, they would make it into the house and prove to everyone there was no reason to
be scared.

Rising Action:
They didn’t want to go in too close to Halloween, because that just felt like a bad

choice inviting something terrible to happen. So the week before, they prepared a
backpack, full of flashlights, batteries, a first aid kit, and just about everything they might



need when entering the house. They hadn’t told anyone what they were planning to do,
mainly because they thought someone would try and keep them from doing it. But as
they stood in front of the house, looking up at the storm clouds quickly appearing, they
knew they were not going to back down. Taking it one step at a time, they slowly made
their way forward, making sure to remember to breathe and stay calm.

Climax:
Getting past the front gate felt easy, almost like everyone exaggerated how it

would feel. But as they walked down the front path, an uneasiness settled over Mars. It
was as though the house itself didn’t want anyone near it. There seemed to be some
unseen force almost pushing back anyone that got close. Mars tried to ignore it, used all
their strength to keep going forward, and once they finally reached the front porch they
thought it might be okay. Until the floorboards gave out below their feet, causing them to
fall back and away from the house.

Falling Action:
They took it as a sign, and quickly scrambled up to their feet. Everything within

them was telling Mars to run away, but they had wanted to finally prove it could be done.
They wanted to finally be the first one inside the house to be able to tell the tale of
what’s inside. Maybe it holds treasure, or a ghost, or it might even just stand there
empty day after day. It seemed as though it would remain a mystery.

Resolution/Conclusion:
This might still be the year someone found out the secret of the house, but Mars

would not be the one to do it. They turned around and as they got further from the
house, the unease inside them vanished. Just before they crossed the gate again, Mars
turned back as a gust of wind came out of nowhere. The house seemed to shriek and
cry mournfully in the wind. It was almost as though the house wanted to be able to have
someone inside, and was saddened to know it wouldn’t be happening.



Student Short Story Example 1



Student Short Story Example 2



Student Short Story Example 3



Board Test Booklet

Board Test Questions & Student Examples













Figurative Language Booklets



Clone an Author

SUMMARIZING

Clone an Author

The Cloning an Author strategy actively involves readers in the process of
synthesizing what is read into a set of key ideas. It supports readers in
creating meaning from text.
https://youtu.be/oTzYP9STFUA?si=Dgbwr5rhKbEGrhWf

1) Provide each student with a copy of text to be read and 10 cards.

2) As students to identify what they see as the ten key concepts in the
text and write each on a separate card. This can be done as they
read or after finishing the text. Complete sentences are not required.

3) Students review the ten concepts and select what they see as the
seven key concepts and put aside the remaining cards.

4) Using the seven key concepts, students identify the most central
concept for the text they have read. The central concept is placed in
the center of their desk or tabletop. If they cannot determine a central
concept from the five, they may cross out one of the concept and
write what they think is the central concept.

5) Once the central concept is selected, the remaining cards are placed
around it, reflecting how they see the concepts tied to the central
concept and to each other.

6) Create a 7 sentence paragraph using the remaining words.

https://youtu.be/oTzYP9STFUA?si=Dgbwr5rhKbEGrhWf

